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When we realise that movement is the essence of life, and that all expression, whether 

it be speaking, writing, singing, painting, or dancing, uses movement as a vehicle, we 

cannot help seeing the importance of understanding this outward expression of the 

living energy within. . . .

— Rudolf Laban
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Introduction

Every school and school district in the State of Washington 
has a responsibility to ensure that instruction in arts educa-
tion is provided to al students. Arts education consists of 
dance, music, theatre, and visual arts. We have prepared this 
document, Washington State Dance Education Expectations, to 
help schools and districts develop programs in dance that wil 
benefit their students’ growth and learning in many ways.

Dance enales a child to take an aive role in constructing 
meaning. It is an essential component of culture, a powerful 
means of expression, and a strong builder of community. In 
adition, dance suports academic achievement by nurturing 
the growth and development of the brain networks that form 
the foundations of the learning process.

is outline of standards for a dance program has these 
purposes:

$ to assist the scool aministrato in estalishing 
an environment and atmosphere for nurturing 
academic excelence through a school dance 
program;

$ to suport the dance educato in providing a 
wel-rounded program of dance education for al 
students and advanced instruction for students 
wishing to pursue advanced study in dance;

$ to suport the development of dance progras 
that meet Washington State Essential Academic 
Learning Requirements in the area of dance.

ese recommendations outline a model program in 
dance—a complete, sequential, comprehensive, district-wide 
curiculum that extends across al grade levels and suports 
the academic growth of every learner, while offering deeper 

A

The part of the brain that processes 
movement is the same part of the brain 
that’s processing learning. . . . Surprisingly, 
there is no single ‘brain center’ in our 
brain. Movement and learning have 
constant interplay.

— Eric Jensen,

Keeping the Brain in Mind
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oportunities to students who choose to concentrate in the 
area of dance.

is is the goal—a goal that wil be achieved through many 
beginnings and multiple steps. e inspired administrator, 
educator, parent, artist, or education aivist wil need to 
begin the process of developing a versatile and strong dance 
program, keeping the goal in mind. Begin with one clear 
space, one qualified dance educator, one visionary advocate, 
one group of children, and begin to build . . . toward a pro-
gram that wil serve the learning needs of al children.

(

Learning to walk set you free. Learning 
to dance gives you the greatest freedom 
of all: to express your whole self, the 
person you are. 

—Melissa Hayden
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Why Dance?

Research indicates that consistent involvement in the 
arts suports increased academic achievement, as wel as 
improved aitudes and behavior, among students from uper-
income as wel as lower-income populations. Arts education 
increases a student’s ability to express ideas and feelings 
openly and thoughtfuly; to conceive and imagine various 
perectives; to construct and organize ideas into meaning-
ful units; and to sustain focus over a period of time. Further 
positive outcomes include motivation to achieve, positive 
self-concept, and positive feelings about school (President’s 
Commiee on the Arts and the Humanities, Chapions of 
Change: e Impact of the Arts on Learning). e arts teach 
students to transform ideas and feelings into an art form; to 
understand and make connections within and across the arts, 
other disciplines, work, and life; and to see the world in new 
and different ways.

Dance education offers students a kinesthetic aproach to 
learning; experiences in world dance and culture; praice 
in communication and social skils; and oportunities to 
develop physical agility, flexibility, alignment, coordination, 
and healthy paerns for life. In dance, students learn about 
using their movement as an expressive tool in performance 
and in everyday communication. ey explore the vocabu-
lary of dance as an art, in order to aply and analyze its 
effectiveness as a way of communicating ideas and feelings. 
Using their kinesthetic inteligence, they review and express 
classroom learning, individualy and in groups. ey develop 
colaborative skils, as wel as the skils of process that are 
necessary for developing quality work (preparation, creation, 
critique and revision, and performance).

Dance offers intelectual, emotional, physical, and social 
benefits.

When you learn to move your body on a 
note of music, it’s exciting. You have taken 
control of your body and, learning to do 
that, you discover you can take control 
of your life.

— Jacques d’Amboise, 

dancer and founder of the 

National Dance Institute

V
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Intelectualy, students

 acquire a movement vocabulary aplicale to al 
areas of life;

 develop prolem-solving skils by solving 
movement prolems;

 strengthen their ability to listen and folow 
directions;

 increase learning in other content areas by 
translating knowledge into movement;

 develop neural pathways, through movement 
paerning, that are essential to lanuage acquisi-
tion, reading readiness, and mathematical ability.

Emotionaly, students

 develop self awareness by expressing feelings 
through movement;

 increase self-esteem through positive and non-
competitive experiences;

 feel the joy and satisfaion of expressing their 
thoughts through movement.

Physicaly, students

 develop strong, healthy bodies through 
movement and exercise;

 enhance body awareness, control, balance, and 
coordination;

 release energy through positive physical aivity.

Socialy, students

 learn to cooperate with others through partner and 
group work;

 praice self-discipline through sharing space and 
interaing safely with other dancers;

 discover the value of individual differences and 
learn to apreciate diverse cultural expression.

Dance is the only art of which we 
ourselves are the stuff of which it is 
made. 

— Ted Shawn, Time, 25 July 1955
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e
Dance Educators Association

of Washington
(DEAW)

DEAW is a non-profit professional organization dedicated to 
the advancement of dance education as a basic and integral 
component at al pulic and private levels of education in the 
state of Washington.

e purpose of DEAW is to

$ promote dance as a basic part of the reular and 
ecial education curiculum in al elementary and 
secondary schools;

$ promote the teaching of dance by qualified dance 
educators;

$ encourage partnerships among art agencies, pulic 
and private schools, businesses, professional dancers, 
artists-in-residence programs, and organizations;

$ advocate and aively develop dance as a compo-
nent of teacher education programs as part of the 
preparation of classroom teachers and ecialists;

$ encourage and suport a dance education compo-
nent as part of dance major/minor programs in 
higher education;

$ suport PreK–12 dance curiculum that includes 
the elements of dance, improvisation, and com-
position; historical and cultural aects of dance; 
aesthetics and criticism; technique, performance, 
production, and careers;

$ provide quality workshops, seminars, and conferences 
that contribute to personal and professional growth;

$ initiate, continue, and expand research, model pro-
grams, and advocacy projects that provide a critical 
base from which to promote excelence in dance 
education;

$ promote the values of dance in the schools to the 
community, school administrators, and government 
leaders.

www.deawa.com
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e
National Dance

Education Organization
(NDEO)

e mission of NDEO is to advance dance educa-
tion centered in the arts.

e goals of NDEO are to

$ promote dance as an artistic process 
that broadens and deepens human 
experience;

$ strengthen the national voice in articu-
lating and implementing a vision for 
dance education;

$ weave dance into the complete fabric of 
learning.

NDEO encourages research and praical 
aplication to promote quality instruction in 
dance arts education conducted by qualified 
teachers of dance.

NDEO holds pulic discussions; sponsors 
institutes, conferences, and programs; and forges 
aliances with other agencies in suport of dance 
arts education.

www.ndeo.org
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Building the Foundation
for a Dance Program

How does a school district create a dance program that is 
comprehensive, sequential, and standards-based? First and 
foremost, a model dance program must be designed with 
long-range vision toward its educational value, within a phil-
osophical framework that wil nurture its estalishment and 
growth.

According to Gaining the Arts Advantage: Lesons from 
Scool Disticts that Value Arts Education, commissioned by 
the President’s Commiee on the Arts and the Humanities 
and Arts Education Partnership, “the single most critical fac-
tor in sustaining arts education in their schools is the aive 
involvement of influential segments of the community in 
shaping and implementing the policies and programs of the 
district.” As outlined in the folowing summary, thirteen fac-
tors are identified as key in creating a successful program.

Critical Success Factors for Achieving
District-Wide Arts Education

 1 e Community: In districts with strong arts edu-
cation, the community—broaly defined as parents 
and families, artists, arts organizations, businesses, 
local civic and cultural leaders and institutions—is 
aively engaged in the arts politics and instruc-
tional programs of the district. More ecificaly, 
the community includes: parents aive in school 
arts programs; interdisciplinary teams of arts e-
cialists developing curicula; artists in residence; 
arts faculty involvement in community arts events; 
students exhibiting and performing for community 
audiences.

 2 e School Board: School districts with strong arts 
education programs generaly have boards of edu-
cation that provide a suportive policy framework 
and environment for the arts.

 3 e Superintendent: Superintendents who 
reularly articulate a vision for arts education are 

e ful report is availale on the Arts 
Education Partnership website at 
www.aep-arts.org.

X

If dancing were any easier, it would be 
called football.

-— Anonymous
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criticaly important to successful implementation 
and stability.

 4 Continuity: ere is enough continuity in the 
school and community leadership to implement 
comprehensive arts education.

 5 e District Arts Coordinator: District arts 
coordinators facilitate program implementation 
throughout a school system and maintain an envi-
ronment of suport for arts education.

 6 A Cadre of Principals: School principals who col-
lectively suport the policy of arts education for al 
students oen are instrumental in the policy’s suc-
cessful district-wide implementation.

 7 e Teacher as Artist: Effective teachers of the arts 
are alowed—indeed are encouraged—to continue 
to develop mastery of their art form(s) as wel as in 
their teaching competence.

 8 Parent/Pulic Relations: School leaders in dis-
tricts with strong system-wide arts education seize 
oportunities to make their programs known 
throughout the community in order to secure sup-
port and funding for them.

 9 An Elementary Foundation: Strong arts programs 
in the elementary school years are the foundation 
for strong system-wide programs.

10 Oportunities for Higher Levels of Achievement: 
School leaders in these districts provide ecialized 
arts programs as part of their broad strategy for 
securing and sustaining community suport for the 
district’s overal educational goals.

11 National, State, and Other Outside Forces: Many 
districts in this study employ state or national poli-
cies and programs to advance arts education.

12 Planning: School leaders in this study advise the 
adoption of a comprehensive vision and plan for 
arts education but recommend its incremental 
implementation.

13 Continuous Improvement: School districts that 
succeed in advancing arts education promote 
reflective praices at al levels of the schools to 
improve quality.

Dance, even if you have nowhere to do it 
but your living room.

— Kurt Vonnegut

r
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Creating a Dance Program

A model dance program is founded upon the underlying phi-
losophy that the Arts, including Dance, Music, eatre, and 
Visual Arts, are basic and necessary in education, a philoso-
phy held and enaed by the superintendent, school board, 
building principals, arts administrators, parent association, 
and community. e superintendent, school board, and 
principals work to provide the budget necessary for the arts 
program. e community is involved in and suports the arts. 
Parents have a role in the program, and the dance program 
maintains a connection with local artists in the community.

Offerings within a dance program must extend across al 
grade levels. A sequential, comprehensive series of offerings 
wil provide substantial background experiences and aca-
demic suport to al students, while offering oportunities for 
continuing growth and development for students concentrat-
ing in the area of dance. Specific elements must be in place for 
a healthy dance education program. Folowing these uide-
lines wil lay the foundation for a quality program. A quality 
program should be availale to al students, at al schools in 
the State of Washington. is should include ecial needs 
students, using a model of inclusion in reular classrooms as 
much as possile.

Curiculum
Elementary (K–5)

 A sequential, comprehensive dance curiculum is taught. e curiculum provides many 
oportunities to create, perform, and respond, with frequent integration between the arts and 
with other academic subjects. 

 Each class meets two to five times per week at al grade levels (30 to 60 minutes per class).

 ese classes teach to Benchmark 1 of the Washington State Arts EALRs.

 Students have oportunities to view dance videos and live performances

 Authentic assessments, both formal and informal, track individual learning at each level.

 Periodic pulic performances develop students’ presentation skils and share academic growth 
with parents and the school community (two to three times per year).
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Midle (6–8)

 A sequential, comprehensive dance curiculum is taught. e curiculum provides oportuni-
ties to create, perform, and respond, with frequent integration between the arts and with other 
academic subjects. 

 Each class meets two to five times per week at al grade levels (45 to 90 minutes per class).

 ese classes teach to Benchmark 2 of the Washington State Arts EALRs.

 Students have oportunities to view dance videos and live performances.

 Authentic assessments, both formal and informal, track individual learning at each level.  
Time is provided for students to estalish, evaluate, and revise their goals for growth and per-
formance in dance, through the use of portfolios and videotapes.

 Al classes provide apropriate time to incorporate warm-up and cool-down.

 Classes are offered for various skil levels, including entry-level classes for beginners and daily 
performance-based classes for intermediate and advanced students (these should be offered 
for at least 45 minutes daily).

 Periodic pulic performances develop students’ presentation skils and share academic growth 
with parents and the school community (two to three times per year).

Secondary (9–12)

 Entry-level dance curiculum is offered as an elective at al secondary schools. e curiculum 
provides oportunities to create, perform, and respond, with frequent integration between the 
arts and with other academic subjects. 

 Each class meets at least three times per week (45 to 90 minutes per class).

 ese classes teach to Benchmark 3 of the Washington State Arts EALRs.

 Students have oportunities to view dance videos and live performances.

 Authentic assessments, both formal and informal, track individual learning at each level.  
Time is provided for students to estalish, evaluate, and revise their goals for growth and per-
formance in dance, through the use of portfolios and videotapes.

 Introductory and advanced instruction, in various dance styles and ecialties ( jazz, tap, hip 
hop, balet, ethnic, choreography, and so forth, according to student interest), are availale to 
students who are artisticaly gied or pursuing dance education in greater depth.

 Course offerings develop knowledge of dance and its history: dance history, cultural and his-
torical contexts of dance, aesthetic apreciation, kinesiology, injury prevention, and other 
related topics.

 Academic credit is included in the student’s GPA at al levels of dance instruction. If apli-
cale, ecific dance courses can be used to fulfil PE fitness requirements.

 Periodic pulic performances develop students’ presentation skils and share academic growth 
with parents and the school community (two to three times per year).
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Staffing
 Al dance classes are taught by a highly qualified ecialist.†

 e average class size for al classes does not exceed the average for classroom teachers. Over-
load numbers aply to ecialists as they would for classroom teachers. At midle and high 
school level, class sizes should folow classroom teacher limits, not PE limits.

 Although class size limits may be waived for performing ensemles and/or ecialty classes, these 
classes do not exceed a manageale number agreed upon by the instructor and administration.

 If reular classroom teachers are given fewer students, extra help, or other accommodations 
when they work with students covered by individual educational plans, the dance educator is 
given the same accommodations.

 Dance educators are compensated for classes taught outside of the reular school day schedule 
and for performances that fal outside of the contraed teaching day.

 Dance educators receive the same considerations for class preparation time as classroom 
teachers—for class planning, interdisciplinary work, program development, and implementa-
tion of arts integration.

 Dance educators are encouraged to seek professional development oportunities in dance/arts 
education. Funding from the district for professional development is equal to that of classroom 
teachers.

 An arts coordinator holds a ful-time position offering leadership to ensure consistency, 
resources, and equal oportunity to students, from school to school and from grade level to 
grade level.

† Qualifications as a teace are acieved through certification, by traitional, alternatie, o conditional 
measures. A highly qualified dance educato also has a dance endorseent, an undergrauate o grauate 
ecialization in dance, o profesional training and perforance in dance as a fine art.

Scheduling
 Sufficient time is provided between classes to travel and change for class. Changing time 

should not be included in the minimum class time.

 At the secondary level, some dance instruction at both introductory and advanced levels is 
offered during the reular school day, and al students have the oportunity to enrol in these 
classes. Specialty classes may also be offered outside of the reular school.

Equipment

A comprehensive dance program must be funded with a yearly budget that alows for purchase and 
maintenance of the folowing basic suplies and equipment:

 A sound system with curent technology for instruction (variale eed equipment; eakers 
apropriate to the room size; microphone for voice amplification; remote control).
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 Access to audio recordings, videos, and DVDs representing a variety of cultures, historical 
periods, and musical styles.

 Video camera, tripod, VCR, DVD player, TV monitor, and overhead/slide projector for pro-
viding examples of dance and for conducting student assessments. 

 Audio equipment with the capacity for playing cassees and CDs, for student use during 
choreography.

 Suportive dance-related books and materials for student and teacher use in the library and 
school media center.

 A variety of props such as scarves, ribon sticks, beanbags, hoops, cones, hand drums, and 
smal percussion instruments.

Facility
Al levels (elementary, midle, and secondary)

 A large, open, designated space, clear of furniture, with sprung floor to prevent injury, and at  
least 64 square feet of space per class participant.

 Apropriate acoustics, in a quiet area, free of distraions and traffic.

 Adequate heat and lighting.

 Access to water and restrooms.

 Sufficient storage for al dance equipment.

 Sufficient storage for students’ shoes, coats, books, etc.

 Buletin board and white-board space for instruction.

 Computers provided for student and teacher use.

 Performance space with adequate seating for community 
performances; this space also availale for rehearsal prior 
to performance.

Midle and secondary levels

 Mirors and bares.

 Easy access to changing rooms with use for boys and girls.

 Access to an accompanist for use in dance classes.

 Performance space with wings and backstage space, lighting, and technical suport for perfor-
mances; this space also availale for rehearsal and performance use during and aer school.
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in pulic and private seings in the State of Washing-
ton. DEAW, P.O. Box 1338, Vancouver, WA, 98666. 
www.deawa.com

Maco Polo, Internet Content for the Classroom, 
provides high-quality, standards-based Internet 
content and professional development to K–12 
teachers and students throughout the United States. 
www.marcopolo-education.org

National Dance Asociation provides leadership for 
teachers of dance within the American Association 
of Health, Physical Education, Recreation, and Dance 
(AAHPERD). www.aahperd.org/nda/

National Dance Education Organization (NDEO) 
advances dance education centered in the arts; encour-
ages research and praical aplication to promote 
quality instruction in dance arts education conducted 
by qualified teachers of dance; sponsors institutes, 
conferences, and programs; and forges aliances with 
other agencies in suport of dance arts education. 
www.ndeo.org

Office of the Supeintendent of Pulic Instruction 
(OSPI) leads, suports, and oversees K–12 education 
in Washington State, in colaboration with educators, 
students, families, local communities, business, labor, 
and government, ensuring the success of al learners. 
www.k12.wa.us/curriculumInstruct/arts/

Oportunities-to-Learn Standads fo Arts Education, 
developed by the Consortium of National Arts Educa-
tion Associations (1995).

President’s Commiee on the Arts and the Human-
ities & Arts Education Partnership, Chapions of 
Change: e Impact of Arts on Learning (2000) and Gain-
ing the Arts Advantage: Lesons from Scool Disticts at 
Value Arts Education (1999).

U.S. Department of Education, Blue Ribon Scools: 
Outstanding Praices in the Arts (1994).

Arts Education Partnership (AEP) is a national coali-
tion of arts, education, business, philanthropic, and 
government organizations that demonstrate and pro-
mote the essential role of the arts in the learning and 
development of every child and in the improvement of 
America’s schools. www.aep-arts.org

Arts fo Learning is a website designed for teachers 
and teaching artists to use in planning, creating, and 
conducting classroom aivities that enrich student 
learning in and through the arts. 
www.arts4learning.org

ArtsEdge, the National Arts and Education Network, 
a program of the John F. Kennedy Center for the Arts, 
suports the placement of the arts at the center of the 
curiculum and advocates creative use of technology 
to enhance the K–12 educational experience. ArtsEdge 
offers free, standards-based teaching materials for 
use in and out of the classroom, as wel as profes-
sional development resources, student materials, and 
uidelines for arts-based instruction and assessment. 
artsedge.kennedy-center.org

Artslynx, Artslynx International Arts Resources, is 
designed as a portal to the best information on the arts 
availale on the web. www.artslynx.org

ArtsTime is sponsored by Washington State’s profes-
sional organizations for arts education: the Dance 
Educators Association of Washington (DEAW), VSA 
Arts of Washington (VSAW), ArtsEdWashington (for-
merly WAAE), the Washington Aliance for eatre 
Education (WATE), the Washington Art Education 
Association (WAEA) and the Washington Music 
Educators Association (WMEA). ArtsTime produces 
a biennial in-service conference for the benefit of 
teachers of the arts, classroom teachers who teach the 
arts, administrators, school board members, advocates, 
teaching artists, parents, and community members. 
www.artstime.org/index.html

Dance Educators Asociation of Washington (DEAW), 
an affiliate of the National Dance Educators Organiza-
tion, is the professional association for dance educators 

Resources for Further Information and Suport


